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     The focus of the Freshman English Program has become 
     internationalization, which means preparing Asia 
      University's students for a more global existence by 
      promoting students' self-reliance and cooperation, 
      increasing cultural awareness, and raising
      communicative competence. The focus is not solely one 
     of raising English competence, but also that of 
      increasing students' awareness of cultural differences 
      (ELERI Curriculum  Philosophy). 
Introduction 
     Asia University (AU) provides its students with a unique 
English program to help achieve the curricular goal of 
internationalization. This program includes the option--or, in 
the case of International Relations majors, the requirement--to 
live in the US and attend classes for 5 months during their 
sophomore year. The Asia University America Program (AUAP) 
helps AU students expand their English skills as well as their 
international and cultural awareness and experiences. For 
students to benefit as much as possible from AUAP, they need to 
be well prepared for the educational and social experience, and 
one preparation option is the Pre-AUAP Communication course. 
      We developed a sample syllabus for the pre-AUAP freshman 
elective course with three goals in mind. Our primary goal was 
to help students prepare for their experiences abroad so they 
could benefit maximally from AUAP. A second goal was to 
identify objectives for the course which would be complementary 
to those of the consortium schools. In other words, we wanted 
to ensure that instructors teach the language and content 
necessary to prepare students for their experiences but not 
duplicate what the consortium schools are teaching. Finally, 
the third goal was to help English Language Education Research 
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Institute (ELERI) instructors determine how to teach the 
necessary content and language. This paper will describe the 
process involved in designing the Pre-AUAP Communication class 
sample syllabus. 
      We completed this project in three stages over two years . 
First, we constructed and distributed needs assessment surveys 
to identify the perspectives of all AUAP program participants: 
students, consortium school instructors and administrators , and 
International Peer Advisors  (IPAs). Then we constructed a 
primarily content-based sample syllabus which reflected the 
responses to the surveys in its units and objectives . Finally, 
we tested the syllabus with four teachers and classes and 
revised the syllabus based on the testing . 
Surveys and Results 
      To create the syllabus, we had to design a number of 
surveys to use throughout the process. First, surveys were 
developed and administered to elicit what the students need to 
know before arriving in the US. We constructed three surveys 
and distributed them to three groups: all students bound for 
AUAP in the Fall of 1994; current AUAP consortium school 
instructors, administrators, and directors; and IPAs . During 
the second year, we also distributed evaluative surveys to our 
pre-AUAP students at the end of each semester to gauge their 
reactions to the syllabus. The following is a brief description 
of the surveys and their results. 
     The first section of the instructors' survey requested 
information about how well the students were prepared in certain 
areas of classroom behavior. AUAP instructors' responses 
indicated that, overall, students were only somewhat or not at 
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all prepared in the areas of volunteering, speaking English in 
class, and asking questions when they did not understand. The 
second part of the  instructors' survey requested feedback 
regarding specific content areas. In some of the areas surveyed 
there was overwhelming agreement as to which topics needed to be 
taught before departure. Roommate Relationships and friendship 
issues were identified almost unanimously as problem areas. 
     The  IPAs' surveys were similar in nature to the 
instructors' surveys. Part One addressed topics the  IPAs felt 
should be taught to the AUAP students before they arrived in the 
US. Overall the responses indicated that Emergencies was the 
most important and Personal Safety was a close second. Four 
categories tied for third most important: Interacting with 
Roommates, Making Friends, Cultural Differences, and Small 
Talk/Conversation Starters. Culture Shock was also identified 
as very important. 
     In Part Two of the IPA survey, questions 1 and 2 asked 
which were the most and least important categories from Part 
 One. Cultural Differences was the most important. Personal 
Safety and Making Friends were the second most important with 
Interacting with Roommates close behind. Japanese Customs, 
Telephone English, and Money Management were the least important 
categories. Questions 3 and 4 asked about some typical problems 
students encounter in the U.S., and what information could help 
in planning this course. Typical problems included that the 
students were too shy or reserved, they had difficulty making 
friends, and roommate relations were difficult.  IPAs felt that 
the most important thing to include in the course was more 
information about the residence halls, or dorms, including 
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rules. Other things mentioned were time management , 
stereotypes, and social interaction skills/making friends . 
      The pre-AUAP student survey consisted of three  sections . 
In the first section students were asked to state how worried or 
concerned they were about encountering certain problems . The 
categories with the highest percentages were Roommate 
Relationships, Safety and Security, Classes, and Expenses . Not 
too far below were the categories of American Customs and 
Culture Shock. 
      In the second section students were asked what information 
they thought they needed to know before they left Japan for the 
U.S. and their AUAP experience. They answered how important 
they thought it was to learn about certain topics while in 
Japan. Of the six categories offered , four had percentages over 
80%, meaning that 80% of the students surveyed thought it was 
important, very important, or extremely important to learn about 
these topics. These four, listed in order of highest percentage 
to lowest, are Explaining Japanese Culture, Current Events and 
Social Issues, American Habits and Customs , and Information 
about AUAP Universities. 
     In the third section students were asked to state how 
important they thought learning English related to specific 
topics was before they left Japan for AUAP . In all of the nine 
categories, all of them had at least 70% of students respond 
that the topic was at least important to learn . Six categories 
had percentages over 80%. The top four categories were
, in 
order of highest percentage to lowest , Emergency English, Useful 
Vocabulary and Slang, Medical-Related English , and Starting a 
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Conversation. Other important topics were Telephone English and 
Restaurant English, each receiving  86% and  85% respectively. 
     During the second year of the project, evaluative surveys 
were given to students in the pre-AUAP classes as part of the 
testing process. At the end of each semester we distributed the 
evaluative surveys to three of the four AUAP classes. These 
surveys helped determine which situational or functional areas 
students thought they had become better at, and which content 
areas they felt were useful. The overwhelming results of the 
surveys indicated that students felt the content and objectives 
of the syllabus had increased their knowledge and language 
abilities. 
The Syllabus: Units and Objectives 
     After receiving the completed surveys from all target 
groups during the first year, we compiled the results. Taking 
all the feedback into consideration and combining it with our 
experiences as former AUAP instructors, we identified 19 topics 
to include on the syllabus in the form of units. We then wrote 
testable objectives and sequenced the units as follows:
Unit 1: 
Unit 2: 
Unit 3: 
Unit 4: 
Unit 5: 
Unit 6: 
Unit 7: 
Unit 8: 
Unit 9: 
Unit 10: 
Unit 11: 
Unit 12: 
Unit 13: 
Unit 14: 
Unit 15: 
Unit 16: 
Unit 17: 
Unit 18: 
Unit 19:
Classroom Expectations 
Greetings and Starting a Conversation 
Small Talk and Maintaining a Conversation 
Explaining Japanese Culture 
Hopes and Fears: Goal Setting 
University Life 
Friendship 
Telephone English 
Medical Emergencies and Health Issues 
Money and Budgeting 
Health 
AUAP Overview 
Cultural Differences 
Stereotypes and Discrimination 
Roommate Relationships 
Personal Safety 
Culture Shock and Re-entry Shock 
Current Events 
Nonverbal Communication and Gestures 
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      Given the survey results, the most difficult aspect of 
designing this syllabus was choosing the topics . The topics we 
 chose to include were, for the most part, considered important 
by at least one of the groups surveyed . However, given the 
limitations of the surveys, we had reasons to include some 
topics which may not have been reported as important in any of 
the surveys. These topics were Hopes and Fears/Goal Setting , 
Re-entry Shock, and Non-Verbal Communication . 
      In sequencing the units, we had to take into consideration 
pedagogical factors such as course continuity. Too many  back-
to-back content-intensive units might diminish the energy of the 
students, while a sequence of primarily language-oriented units 
could seem disjunctive and disrupt the overall flow of the 
course. We also considered non-pedagogical factors such as 
vacations and the changing concerns of students as they approach 
departure. All these factors contributed to the sequencing 
process of the original sample syllabus. 
      Given the uniqueness of the class, we encountered some 
challenging problems in designing the syllabus . In a sense, 
this class is very much like an English for Specific Purposes 
(ESP) class. The purpose in this case is to prepare students to 
be ESL students in the U.S. In the meantime , however, we are 
teaching them in an EFL environment . To prepare for their trip 
to the US, pre-AUAP students need to improve their general 
English communicative proficiency and also their knowledge and 
understanding of cultural aspects of the US which may affect 
their stay abroad. Unfortunately, because much of the 
information is best understood in the context of the new 
culture, our students studying in an EFL environment are at 
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times particularly challenged to understand the information out 
of context. 
     We were concerned with this issue when writing the original 
syllabus and tried to minimize the problem. The needs analyses 
helped us determine which topics teachers need to cover during 
the year and what information students need to know before 
departing Japan. We then had to determine the best way to 
provide context to the students for this information. We also 
made certain that within each unit the syllabus contained not 
only informational/cultural objectives, but also functional or 
situational language objectives. This would help assure that 
even if the students did not understand the cultural 
information, they did leave the class each day with new language 
abilities. Therefore, we designed an integrated syllabus which 
is primarily content-based, but also incorporates situational 
and functional English. 
     Within each unit, some objectives have to do with the topic 
while others address language skills. Some units rely more 
heavily upon content while others rely more heavily upon 
language skills. Some primarily content-based units are 
University Life, Culture and Cultural Diversity in America, and 
Personal  Safety. Examples of primarily situational language 
units are Academic Skills,  Visiting an American Home, and 
Medical English and Emergencies. In some cases there are also 
functional language objectives, such as "Students will be able 
to (SWBAT) express appreciation," and "SWBAT extend an 
invitation" in the Friendship unit. This combination provides 
the students with plenty of speaking opportunities, as well as 
allows teachers to present topical information which we, 
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consortium school instructors, and IPAs feel is crucial . The 
complete revised syllabus with objectives is displayed in 
Appendix A. 
Testing the Syllabus and Further Research 
      As with any research, the results of this project are 
somewhat limited. The limitations are largely due to the 
accuracy of the information gathered. Limitations to the 
instructor survey include: all teachers did not respond to all 
questions, some answers were not decipherable, topics of the 
survey did not exactly match those of the student and IPA 
surveys, and some topics were not clear . Japanese Culture and 
Customs is an example of an unclear topic . It may be that 
people misunderstood the nature of this topic because the 
wording was ambiguous. Explaining Japanese Culture and Customs 
in English would have been a better title. This was also a 
problem for the IPA survey. Some  IPAs quite rightly questioned 
why we would want to teach Japanese people about their own 
culture. There were other limitations to this survey . For 
example, responses were often specific to the particular 
consortium school and not applicable to programs at other 
consortium schools. Also, at some schools instructors , rather 
than IPAs, apparently completed the IPA surveys . The student 
survey shared the problem of unclear topics, in particular the 
topic of Japanese Culture and Customs . Also, because the survey 
was originally written in English and then translated into 
Japanese, we cannot be positive about the transfer of intended 
meaning. 
     During 1995, the four instructors teaching the  Pre-AUAP 
Communication classes chose to work closely together to test the 
                             —8—
syllabus by planning the classes for each unit as a group. We 
met weekly to plan learner-centered activities and design or 
compile materials. We also met informally each week  to'discuss 
the successes or difficulties involved in each class. One class 
was taught by a regular ELERI instructor during the first 
semester and by an AUAP consortium school director during the 
second  semester. Working with an AUAP director helped us 
accomplish our goal of creating a syllabus which would be 
complementary to the AUAP schools' programs. 
     Based on these survey results, meetings, and teacher 
intuition about the students' needs, we eliminated, added, and 
dispersed some of the units. Due to time constraints and our 
understanding of priority, we were unable to teach the Current 
Events and Money and Budgeting units. Therefore, they were 
deleted from the revised syllabus. We added units on Academic 
Skills and Visiting an American  Home. Some topics were changed 
in order to allow instructors to more realistically meet the 
objectives. The topics for which objectives were changed or 
dispersed throughout the syllabus were Stereotypes and 
Generalizations, Culture Shock/Re-entry Shock, Roommate 
Relationships, Staying Healthy, Telephone English, and Nonverbal 
Communication. We also changed the title of Culture Shock/Re-
entry Shock to Cultural Adjustment. It may be, of course, that 
there are other topics which would be useful and relevant for 
this class, and over time those topics may be added or 
integrated into the syllabus. 
     The next step in this research will be another series of 
surveys. After using the syllabus with one group of students, 
we will need to survey those same students after they return 
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from AUAP to determine their perception of the usefulness of the 
syllabus. Also, we will administer a previously developed 
student survey to determine what all post-AUAP students wish 
they had learned before they went to AUAP. While we would like 
to survey the instructors and IPAs again, it would not be useful 
because not all of the students attending AUAP will have taken 
this pre-AUAP class. Therefore, the teachers will not be able 
to comment on how the class may have helped students . 
Conclusion 
     Prior to this project, the need for this syllabus was 
obvious, and its creation serves multiple purposes. After 
refining the units and objectives, we believe that the pre-AUAP 
class will improve the quality of the AUAP experience for those 
students who participate in the class prior to departure . The 
 sample syllabus will also help guide instructors to teach topics 
and language skills which the consortium schools' instructors , 
IPAs, and students feel are important. Furthermore, it helps 
realize Asia University's and ELERI's curricular philosophy of 
internationalization. The creation of this sample syllabus is a 
step towards meeting the changing goals and needs of those Asia 
University students who are interested in expanding their 
knowledge and use of English through travel and study abroad .
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APPENDIX A:  PRE  -AUAP SYLLABUS
Topic
Classroom Business 
and 
Classroom 
Information
Getting to Know 
You and 
Starting a 
Conversation
Small Talk and 
Maintaining a 
Conversation
Explaining 
Japanese Culture
Hopes and Fears 
for AUAP
Academic Skills
Learning 
Students
Objectives 
will be able to:
1. recall and use classroom phrases 
2. follow teacher's classroom instructions 
    accuratelyrately 
3. write and speak about personal 
    information such as name, age, hometown, 
    hobbies, etc.
1.
2.
3.
4.
5.
use common American greetings 
appropriate to the context given 
answer American greetings with the 
correct response 
recognize culturally acceptable and 
acceptable conversation topics 
simulate appropriately starting a 
conversation through role play 
ask and answer personal information 
questions
non-
1. recall culturally acceptable/non-
    acceptable conversation topics 
2. use "good" conversation topics 
3. use conversation strategies to maintain 
    conversation
1. use descriptive language to communicate 
    aspects of Japanese culture: holidays, 
    customs, food, articles, etc. 
2. use communication strategies, to 
    communicate aspects of Japanese culture
1. list personal desires and concerns 
    related to their future AUAP experience 
2. maintain a conversation with pre and 
    post-AUAP students
1.
2.
3. 
4.
simulate American university expected 
classroom behavior in the form of 
volunteering and asking questions 
recognize important information from a 
lecture 
take notes from a presented lecture 
ask for clarification, including asking 
for more information, repetition, slower 
speech, and paraphrasing
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University Life
Friendship 
-Customs 
-Language 
Functions 
-Nonverbal 
Communication 
 (gestures)
Overflow/Optional 
Lesson
Project 
Presentations
Classroom Business
Culture and 
Cultural 
Diversity in 
America
Cultural 
Differences
Stereotypes and 
Generalizations
Cultural 
Adjustment
1. recognize and recall university specific 
    rules 
2. recognize differences in American 
   university daily life and study habits 
    vs. Japanese 
3. recall appropriate behavior for living 
    on a U.S. university campus
1.
2.
3.
4.
5.
identify the cultural differences and 
similarities between Japanese and 
American styles of initiating and 
maintaining friendships 
identify and imitate American nonverbal 
communication 
express appreciation appropriately given 
a context, modeled through role play 
extend invitations appropriately given a 
situation and context, modeled through 
role play 
make an invitation over the telephone
1. present 
   topic
organized material on a given
1. 
2.
describe vacation activities 
ask questions about classmates' 
vacations
1. 
2.
recall a definition of culture. 
apply the definition to a given model
1. recall hidden and visible 
    culture 
2. identify differences and 
    between U.S. and Japanese
aspects of
similarities 
culture
1. 
2.
define stereotype and generalization 
identify common stereotypes of other 
people groups
1. recall the stages of the cultural 
    adjustment curve and the symptoms of 
    each stage 
2. identify effects of experiencing 
    cultural adjustment 
3. generate a list of culture shock coping 
    strategies
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Teacher's Choice
Roommate 
Relationships
Visiting an 
American Home
Medical English 
and Emergencies
Personal Safety
Learner's Choice
Project-Photo 
Journals and 
Cultural Theme 
Party
AUAP Overview, 
General 
Information, and 
Closure
*to be decided by each 
depending on the needs
instructor 
of the students
1.
2.
3.
4.
recall general dormitory rules in the 
U.S. 
initiate a discussion involving 
simulated conflict resolution given a 
situation 
state complaints using assertive 
language 
take a telephone message for their 
roommate
1.
2.
3.
recall cultural differences between 
Japanese and American homes 
imitate appropriate behavior in an 
American home 
leave a message for a friend in the 
community
1. learn and use the vocabulary necessary 
    for stating symptoms and ailments
2. recall the vocabulary of body parts 
3. model an emergency 911 phone call
1. identify 
    the U.S.
issues of personal safety in
*to be decided by the teacher 
the students' needs
based on
1. introduce themselves to small groups of 
peers using their completed photo 
journal
1. list personal desires and concerns 
    related to their future AUAP experience 
2. maintain a conversation with pre- and 
    post- AUAP students
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